taken it further. His model of cross-cultural dimensions is useful in interpreting the present study, and his findings for selected countries will therefore be presented below to give a ranking on his dimensions and provide an analytical framework that can be adapted for discussion of our data. However, in our study, it sometimes happened that the students of a particular nationality did not fall into categories that would be expected from Hofstede's work: For example, many of them turned out to have more liberal attitudes toward gender issues than one might have expected from the rank ordering of their countries on Hofstede's Masculinity dimension. Hofstede himself points out that the differences between the sexes are statistical, not absolute, and that one must beware of the ecological fallacy in which there may be an erroneous tendency to assume that because a culture "loads up" on a particular factor, all individuals within it will conform to all constructs in that culture.
Same event or object, different meaning. It was Ferdinand de Saussure who discovered "linguistic relativity." Having inherited the view of the world as consisting of independently existing objects, he rejected the substantive, "item-centred" view of language in favour of the relational one characterised by the realisation that what makes any single item meaningful is not its own individual quality but the difference between this quality and others (Hawkes, 1977) . In phonology, a distinction is made between study of individual items (the etic) and the relationship between those sounds (the emic) in which it is not the individual quality of sounds that makes them significant but the relationship between them (as in minimal pairs, for example). This etic and emic distinction was subsequently transferred to behavioural science in general and adopted in modified form by Lado (1957, p. 112) in his work on how to compare two cultures. Here he argues that units of patterned behaviour exist that may be static elements (men, dogs, ghosts, club, tree, etc.) , processes (to study, sit, think, etc.), or qualities (good, bad, hot, cruel, etc.) , all of which have form, meaning, and distribution. Forms are usually identified functionally on inspection by members of a culture (etic); meanings represent an analysis of the universe as grasped in a particular culture and become emic in cross-cultural interpretations; and distribution becomes a salient concept when the meaningful units are distributed in patterns involving time cycles, space locations, and positions in relation to other units. The same phenomenon may thus be quite differently classified in two cultures.
In the present study, the international students, and to a lesser extent the home students, were continually identifying phenomena that were familiar to them (etic) but which seemed to have a different meaning in another cultural milieu and needed to be interpreted emically. This gave rise to uncertainty, and it was of interest to see what solutions were adopted to cope with this uncertainty. The students could seek ways of avoiding cross-cultural confrontation and the concomitant problems, they could define their own culture as superior and reject the values of the foreign (host) culture as embodied in incoming stimuli, or they could undergo a process of assimilation and accommodation. In the latter event, the internationals, particularly, would redefine their own cultural background and adjust their own value systems with consequent implications for personality change and reverse culture shock when they returned home.
METHOD
General overview. The methodology of the study was as follows: First of all, clusters of international and home 1 students were formed, and their cultural attitudes upon entry to the project were assessed using the Intercultural Sensitivity Scale (ISS) 2 (Chen & Starosta, 2000) described below. Then they were invited to carry out six cultural tasks upon which they reported to the researchers using specially devised feedback sheets. Halfway through the programme, a meeting was held to provide support and monitor the progress of the cluster groups. On completion of the project, the ISS was administered again to establish the extent to which attitudes had changed, and another meeting was held to discuss the scheme. The ISS provided quantitative data, whereas the feedback sheets, meetings, and writings of the students provided qualitative data that were analysed using NUD*IST software.
The formation of cross-cultural partnerships.
A series of self-selected partnerships was set up between international and home students across disciplines. International students were contacted at their induction sessions before the beginning of the first semester of the year 2000 and were invited to participate in the project. Home students were contacted through their course directors, predominantly in the social sciences, and were introduced to internationals at a reception held specially for the purpose. Even at the pairing-up stage, some of the internationals already expressed gratitude at the opportunity afforded to them to enter into a deeper relationship with local students. The aims of the project were explained by both researchers, taking it in turns to speak, and the students were provided with a written description as an aide-memoire-particularly important because many of them were not native speakers of English. Names and personal information were noted; the students were asked to circulate and to choose partners on the basis of affiliation. Their knowledge of each other was, however, necessarily superficial as they had only just met; they could and did choose persons outside those who attended the reception. Most were in a similar situation and began from a similar low base-point. The academic level varied from undergraduate to postgraduate, and students formed dyads, triads, or clusters of four. Multinational groups offered an additional potential source of interest by opening up the possibility of intra-as well as intergroup reactions. The sample as it eventually worked out is shown in Tables 1 and 2 .
Fifteen Sri Lankans formed a salient subgroup within the sample; their voice will be heard frequently in what follows. They were all postgraduate teacher 326
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Winter 2002 educators, following a master's course in the Teaching of English to Speakers of Other Languages (MA in TESOL), which was also attended by some native speakers of English and some students from the Far East. As part of their programme, all these took a module on socio-and psycholinguistics and wrote up an account of their experience in the cross-cultural project as a requirement for this module. All Sri Lankans except one were Buddhist. As is evident from the scholarly literature, greater cultural distance usually leads to greater culture shock (Chen, 1992, p. 67) , and this subgroup did suffer more culture shock than many of the other nationals; however, its members also contributed particularly richly to the collection and interpretation of critical incidents in their crosscultural partnerships. The project began with 94 students and ended with 66 students, giving a retention rate of 70.21%-not bad considering that they were under acute and ever-increasing pressure of time from coursework and other forms of continuous assessment (cf. Stangor et al., 1996 , who managed to retain 76.85% of their sample of U.S. students studying in Germany). The provenance of the students on exit from the scheme is shown in Table 2 . Pritchard, Skinner / Cross-Cultural Partnerships 327 Assessment of cultural attitudes on entry to and exit from the project. It should be said that most of the home students entered the project without much experience of international relationships. It was necessary, however, to assess their cultural attitudes more formally at the point of entry and exit. This was accomplished for both home and international participants by means of the ISS. 4 The ISS is based on a review of the literature from which 44 items thought to be important for intercultural sensitivity were generated and rated by a sample of 414 college students. The concurrent validity of the ISS was evaluated in the design stage using 162 students in a communication course. A 24-item final version of the scale has proved to be robust with strong reliability (r = .86) and appropriate concurrent validity. It contains five factors: Interaction Engagement, Respect of Cultural Differences, Interaction Confidence, Interaction Enjoyment, and Interaction Attentiveness. This ISS was administered to all the students participating in the project, once on entry and once on exit. At the end of the project, a small number of interviews were held in which the students' reactions were probed more deeply.
The Cross-Cultural Activities
The students were requested to carry out a series of tasks on which they would report to the project leaders by e-mail. Initially, we had thought of setting activities such as those presented in the book entitled Cultural Awareness (Tomalin & Stempelski, 1993) but eventually decided that they were too classroom oriented. We opted for more action-oriented life tasks that were specified as follows:
1. Go shopping together to buy ingredients for a meal that you will then cook and eat jointly with a couple of guests if you want. This event is to take place in the term-time residence of one partner (it does not matter which one). 2. The home student is requested to invite the international student to his or her parents' home for an evening or a day at the weekend. If this is not possible, go to a group of friends for a social evening. If the home student is married, then invite the partner back to his or her own place to meet the spouse or family. 3. Partners are each to choose an article from a newspaper or magazine of their own country, which concerns news or a political event (international students may have to check on the Internet). Get together to compare, discuss, and explain the articles. 4. The home and international students should go to a disco together (or if this is not acceptable, then to a party or to another outing). 5. Watch a TV programme or movie together in a domestic situation (home, flat, halls of residence). Select from a TV Guide or video shop. 6. Attend one of the following events together: a sporting exercise or event, an event of religious worship (of either the home or the international student's religion), a musical event, play, or dance.
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In opting for existential tasks, we had made a wise choice, because the nature of the activities proved to be of crucial importance in contributing to the intrinsic motivation of the students to persevere with the project. They were giving their time to it for little or no reward except a certificate of participation and the possibility of forging new, perhaps rewarding, relationships. The only task that some of them complained that they did not enjoy doing was Number 3 (allegedly like "being in class"!). Otherwise, the reaction to the tasks was positive and elicited comments such as "This didn't feel like work at all." The fact that the tasks were attractive undoubtedly helped to keep students in the scheme who might otherwise have left. Additional data were gathered from those participants on the postgraduate MA in TESOL in the form of a written assignment on cross-cultural partnerships. This made up part of the assessment for a core module of the course but also provided a rich source of feedback from participants in the research study.
Monitoring and following up the students' participation. The students were reminded regularly by e-mail to complete their tasks and to return an "Attitudes Towards Shared Activities Feedback Sheet" devised by the authors. Halfway through the semester, a meeting was held to assess progress and offer support to those who wanted it. The students formed into small groups whose leaders then reported these discussions in plenary sessions.
Analysis of the results. The data from the feedback sheets, students' essays, and the transcripts from the two discussion groups were examined using NUD*IST software, which is designed to handle nonnumerical and unstructured data. This computer package proved useful to the researchers as it supported processes of coding data qualitatively into a structured index system and also provided a way of analysing the information numerically. The results, both qualitative and quantitative, were interpreted within the framework provided by Hofstede's Culture's Consequences (1984) . His dimensions of Power Distance, Uncertainty Avoidance, Masculinity, and Individualism were set up as four categories within NUD*IST and the discursivetype data were coded, creating 15 subcategories. In the discussion of the findings, below, certain countries common to both Hofstede's work and the present study have been extracted and ranked on each of his four dimensions according to his own findings. This permits the reader to compare whether the participants in the present study conformed to or diverged from the order established by Hofstede; because we had many participants from Sri Lanka (not dealt with by Hofstede), India was used as a proxy for that country (the Sri Lankan students themselves approved of this procedure because Sri Lanka and India share many cultural institutions in common).
Some of the material was not relevant to the analysis, because it was concerned with practical difficulties such as where to meet or simply said that everything was "Fine, no problems," or described the café where the encounter had taken place as "Loud." Such answers mediated no real insight into the crosscultural encounters and accordingly were discarded from the analysis. In addition to the feedback sheets, some of the postgraduates had been required to write essays on their experience of the project, and their personal reflections were extracted for analysis, discarding their reviews of published literature on the subject. On conclusion of the project, the data from the two ISSs were analysed by calculating frequencies and percentages to see how far participants' cultural attitudes had changed.
PRESENTATION AND DISCUSSION OF THE RESULTS

The Joint Cross-Cultural Tasks
First of all, we shall report on the partnership tasks as analysed according to text units in the NUD*IST programme (see Table 3 ). Then we shall present a qualitative study of these categories illustrating the students' point of view by quotations taken from their writing or transcriptions of discussions. Finally, we shall present the results of the ISS contrasting home and international students, before and after exposure to the programme.
5
Uncertainty Avoidance Hofstede's (1984) Uncertainty Avoidance is based on rule orientation, employment stability, stress, anxiety, need for security, and dependence on experts. Freedom implies uncertainty in the behaviour of others, but he stretches the narrow interpretation of the concept by emphasising that good rules can set energies free for other things and are not necessarily constraining. He thus goes beyond "avoidance" in the strict sense and progresses toward resolution of uncertainty by showing how satisfying rituals can support social cohesion and relieve stress because they concur with the values of the people involved. Modern people-proc e s s i n g o rg a n i s a t i o n s ( e . g . , s o c i a l w e l f a r e a g e n c i e s ) r e s o r t t o professionalisation to make uncertainties tolerable, and there is a stronger belief in expert knowledge in high Uncertainty Avoidance countries. Great Britain, for example, has a norm of low Uncertainty Avoidance, and it is no coincidence that it prefers generalist, nonspecialist education for managers. Fifteen out of 19 of Hofstede's highest scoring Uncertainty Avoidance countries were Catholic, and he claims that this is significant because Protestantism, especially Calvinism, encourages more worldly ways to cope with uncertainty-ways such as technology and the law. Table 4 shows Hofstede's rankings for countries whose nationals also participated in our study.
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In our study, many of the issues raised by the participants in the present study related to the experience of uncertainty and the perception of "same event, different meaning." Of all text units retrieved, 39.92% were related to one of four subcategories of Uncertainty Avoidance. The most frequently mentioned issue (21.03% of the text units) was that of differences between the eating/drinking habits of the participants. Clearly, this may have come about because two of the tasks set (1 and 2) were either directly or indirectly connected with meal consumption, but in practice so many of the other tasks also involved food peripherally, even if not specified as the main focus of an activity, that its importance cannot be denied (see Table 5 ).
Food. Food is an etic phenomenon that when approached emically can be a minefield of potential embarrassment. It is basic to human life, fundamental to society, and can constitute a torment or a pleasure with a whole gamut of reactions in between. We shall present reactions ranging from the negative to the positive. Some of our sample manifested uncertainty to an extent that cut them off from fully experiencing the local culture. Thus, one Sri Lankan, invited to take dinner in his cultural partner's family, was unable to use a knife and fork because food is taken with the hands in his home culture. He was so uncomfortable with cutlery that he even avoided eating out at local restaurants (a clear case of Uncertainty Avoidance). One cannot help but suspect that the barrier to using cutlery might have been more psychological than psychomotor and that some tactful counselling would have helped, preferably from co-nationals who had acquired the skill. After all, if Westerners routinely learn to use chopsticks skillfully, there is no reason why an Easterner cannot learn to use a knife and fork. Hygiene also constituted a difficulty with Easterners sometimes being suspicious of Westerners' failure to rinse dishes properly, and this too caused avoidance behaviour: "That's why I feel so uncomfortable using the Finally, the pleasure of being at table that drives every French person also justifies this multiplicity of courses. The fact that many Anglo-Saxons limit their food intake to only one dish or quite often to sandwiches seems to show that channels of exchange other than gustatory pleasure exist for family and social communication.
This distinctive French attitude toward food has its roots in the country's history. After the French Revolution, the aristocratic exclusivity in relation to fine food was broken. Chefs lost their wealthy patrons and began to cook for the middle classes instead, thereby raising consciousness of good food and making it accessible to people lower down in the social scale than the nobility (MacDonough, 1992) . However, many students from the Far East shared the importance attributed to food by the French: When an Irish student explained to his Eastern cross-cultural partners that meal-time was a fairly functional process, they said that they felt quite differently about it and would prefer to postpone a joint meal until the conditions were more conducive to relaxation. On the more positive side, many of the participants experienced certain tastes for the first time-to their delight.
It was so lovely, when I ate such different food I felt just like in heaven. We were able to taste a delicious Irish stew for the first time. It was the first time that I got the chance of eating lamb. It was a very delicious dish. He [cultural partner making Irish Coffee] used Irish whiskey, cream and coffee. Now we all know how to make it. That night we tasted Yorkshire pudding, a traditional dish from his homeland. Alcohol. Predictably, alcohol was very controversial, and reactions to it were variable on the part of the sojourners, especially those from Buddhist backgrounds. On the negative side, a male Sri Lankan student complained that at the party my cultural partner organised for the international students, she offered liquor to us, which in Sri Lankan society is regarded as an act of demoralising the psyche of the students. One reason for this ideology is that Sri Lankan society is based on the tradition introduced by Buddhist civilisation.
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Another Sri Lankan attended an Anglican service of Holy Communion and went up to take the Eucharist. She commented, "It was shocking for me to take the wine as I have never consumed it. I thought they would give water but I managed to pretend as I drank, and took a sip which gave me a very nasty taste." 6 An illustration of a neutral to open-minded stance comes from a female Sri Lankan postgraduate who admitted that although she herself did not drink alcohol and her knowledge about it was limited, in the end she found it "different, neither good nor bad-in my country, it is unusual for a woman to drink so much, and they do not often drink in pubs or bars."
The same commodity (alcoholic drink) was usually evaluated positively in the Western culture, but the Eastern people in our study varied from degrees of rejection (Sri Lanka) to enjoyment (Taiwan). Although on Hofstede's (1984 ) scales, the Taiwanese were much higher on Uncertainty Avoidance than the Indians (proxy for Sri Lankans), this order was reversed in the present study where it was the Taiwanese who tended to adapt to a culture in which alcohol was positively valued. The shared partnerships enabled the students to pass from an unthinking attitude in which their own societal wisdom was scarcely questioned to an emic consciousness that prompted them to reflect on their attitudes and even made the Sri Lankan man who thought alcohol an attempt to undermine his psyche reflect on his new experience as follows:
However, it was really enjoyable to be with the other international friends talking about different customs of our respective countries.
[A] deliberate cultural change has a tendency to be rejected by the existing society if the changes made cannot be accommodated or absorbed into the mass culture. It is this social phenomenon which at times hypocritically prevents the accepted social norms being replaced by newly introduced ones from the foreign culture.
Social mores. Some of the participants were puzzled by the physical gestures and behaviour of guests at informal gatherings, which meant they could not relax and fully enjoy these new social situations. They disliked the noisiness of pubs and found that at parties 334
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This uncertainty changed after discussing it with their partners who carefully explained what this meant. They then realised that "it was an indirect way of telling others that they are relaxed at home," and their respect for their partners was reinstated to some extent-but not completely.
Sexuality. One of the greatest cultural shocks suffered by the internationals during the project was concerned with tolerance of sexual intimacy in the media or in public. Reactions to overt sexual demonstrations were unremittingly negative on the part of the sojourners and were not limited to those from traditional and conservative backgrounds. For example, a young German undergraduate was unable to accept the scene of two people kissing publicly in a nightclub (note that Germany is a country scoring higher on the Uncertainty Avoidance index than Great Britain-though the student might well have found comparable behaviour in his own country). The television programmes watched as part of activity Number 4 proved to be something of a minefield. One of the overseas participants criticised a particular scene as follows:
There was an incident of love making of the soldier and the woman. When it was shown I was embarrassed as it was something I didn't expect and such scenes are not normally shown at length in films meant for home entertainment in my country.
Another TV programme upset an international participant due to its "shocking" nature:
I didn't like the second programme as it was mostly on sex and pornography. I felt embarrassed and it gave me the biggest cultural shock I've ever had. According to our culture, sex is something that is not talked about in public.
A programme shot in Amsterdam turned out to have explicit, embarrassing sexual content and was eventually turned off, by the mutual consent of the group members. A Sri Lankan observer states in her fieldnotes, I felt that I'm fortunate to be born in a country like Sri Lanka. I think such programmes motivate especially the teenagers to go astray. According to our culture, sex is something that is not talked about in public. It is not shown on TV either. I feel people here are too westernised and . . . not as cultured as the Sri Lankans. Therefore I think my country is better in this way.
Another Sri Lankan partner shared this sentiment:
I felt so happy to be born and bred in Sri Lanka in a better way than people in Holland. I appreciate the way our government censors such programmes which would spoil the children. I was shocked that Ireland being such a religious country would show such programmes to which all have easy access. This reaction to sexual material was one of the cases in which an unequivocal negative value judgement was made about the host culture, especially by the participants from an Indian-type culture that scores low on Hofstede's Uncertainty Avoidance index. They found overt sexual behaviour in public or on TV quite unacceptable, and this attitude did not change during the experiment. Their negative evaluation led them to the conclusion that their home country's more modest attitudes were qualitatively "better," and the host country's were "worse." In relation to sex, they never "adapted" as they did in relation to food and alcohol. Hofstede (1980) remarks that from a biological point of view, the human species belongs to the category that shows dominance behaviour. Subordinates will try to reduce power distance between themselves and their bosses, and the bosses will try to enlarge it. The level at which an equilibrium is found is probably societally determined, and stratification systems are very culturally dependent. Power distance that is accepted by both boss and subordinate, and supported by their social environment, is to a considerable extent determined by the national culture. Inequality in power and inequality in wealth go hand in hand.
Power Distance
As pointed out earlier, India in Hofstede's study is being used in the present paper as a proxy for Sri Lanka, and in the HERMES data, it was India (and Venezuela) that had the most 'afraid' employees (see Table 6 ). In the present study, power distance vis-à-vis friendship and modes of address encompassed 14.04% of the data; friendship was fourth highest in the NUD*IST list, and occupied an important position overall (see Table 7 ). This trend is reflected to some extent in our own findings: Witness the following quotation from a Sri Lankan postgraduate who had real problems behaving naturally -let alone cordially -toward his teacher.
I could not behave and express myself freely in front of my cultural partner who is a teacher of mine due to the fact that I come from an Asian country where students are supposed to behave in a deferential manner towards teachers and adults; another reason for being timid may be owing to the fact that I come from a rural village background 336 
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Significantly, this particular student did not respond as positively as most of the others did to the question "Are you better friends after carrying out this activity?" He said that someone else would have to make that judgement-he could not. Power distance reflected itself in a desire for formality and in preferences for particular forms of address; adopting a familiar mode of address did not necessarily convey the message of friendship, especially if used between children and adults, and a mild form of shock was exhibited when the boundaries were overstepped: "According to our culture, it is not socially accepted for young people to address elder people by their first names" (Sri Lankan male). The Irish are very low in Power Distance (28), according to Hofstede's (1984) schema, and were keen to build and keep new friendships within the clusters, thereby reducing distance. These participants therefore felt surprised when their requests to meet up were ignored by their French partners, who scoring higher (68) on the Power Distance index may have been trying to create a "gap" to strengthen their position within the group. The French accepted distance, but the Irish did not; they wanted to come closer but the French backed off, resulting in Irish resentment of Pritchard, Skinner / Cross-Cultural Partnerships 337 having to make the running: "I always have to email and I don't get a very good response. I think why should I bother trying to make all the arrangements when I don't get a response. I don't think there is a friendship there" (Ireland, female undergraduate).
Individualism Versus Collectivism
Hofstede (1984, chap. 5) invokes Tönnies's famous distinction between Gemeinschaft and Gesellschaft, associating the former with low individualism and the latter with high individualism. In collectivist societies, the individual is controlled by the need not to lose face. This may happen when people fail to meet essential requirements placed upon them by virtue of the social position they occupy. Whereas power distance refers to emotional dependence on those who are more powerful, individualism is associated with dependence upon (or independence from) groups, organizations, or other collectivities. In more collectivist cultures, there is an increased manifestation of acquiescence (the "tendency to score all goals, regardless of content, as 'more important' "); those manifesting an acquiescence syndrome tend to be less rather than more highly educated and to have a less differentiated cognitive map. Individualism is associated with the development of the middle classes. See Table 8 for Hofstede's rankings of selected countries.
In the present study, the dimension of Individualism versus Collectivism accounted for 37.33% of the results and included eight identifiable categories (see Table 9 ).
Cultural identity.The reactions fell into three categories: the students'perceptions of the host-culture identity, their reaction to cultures other than their own, and finally their perception of their own culture. Thus, in the first, some international students gained some experience of assertion of Irish versus Northern Irish identities, although they often tended to merge the two in their comments on the feedback sheets. For example, they were told by Nationalists that it was unacceptable to call them "British." In the Unionist camp, a Frenchwoman had the following exchange: In the second category, differences between various Eastern cultures emerged. Thus, a young Japanese related his shock at his Taiwanese colleague's leaving a tutorial group because it was joined by someone she did not like, and he wrote:
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Yet according to Hofstede's (1984) ranking order of individualism (IDV), the Taiwanese are more collectivistic than the Japanese. However, things may be changing. Taiwan is now an emerged economy, and many if not most of the students who come to the United Kingdom are by definition middle class, otherwise they would not be able to afford the fees. The trend toward increasing individualism for some Easterners seems unmistakeable, and in our study it looks as if the Taiwanese maintain a more individualistic ethos than the Japanese. Finally, we had the internationals' perceptions of their own cultural identity "in a foreign field," as it were. These perceptions were a very important outcome of the cross-cultural encounters, as the ISS will later reveal. People, even those who had not felt national pride before, were warmed emotionally by being able to reveal something of their own culture to their partners and experienced pride and rejoicing in the best sense. Reactions were experienced such as being "really proud of our traditions and customs," "more proud of my Sinhalese heritage and culture than I had ever cared to admit," and "an ambassador of my culture in a foreign country."
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Summary of the Other Subcategories
Because there are seven more subcategories, they cannot all be treated in detail here, and so a brief summary of them will be presented. Some internationals from more collectivist cultures were critical of Western child-rearing practices, such as putting a baby in a basket on the floor ("a disgrace to the baby"). Humour was sometimes a problematic area to them, and a film called Waking Ned caused offence by making fun of a dead man's false teeth falling out. This elicited the comment that "In my culture, respect for the elderly and in particular the dead is so important that to make fun of them is a strange concept for me." Different cross-cultural attitudes to silence caused tension. Silence is highly valued by Japanese and other Confucian, Taoist, and Buddhist-influenced traditions, and in this tradition, respect is shown for other people's questions by taking the time to think about them and formulate an appropriate response. On the other hand, successful conversation for many Anglophone partners involves filling any gap with talk (Romaine, 1994, p. 24) , and this constituted a problem for both Easterners and Westerners. The former had to learn to make conversation and the latter to wait for their partners' responses.
Time was a factor very differently interpreted in the different cultures, and caused difficulty to the sojourners. It has been remarked (e.g., Hall, 1983 ) that time can be construed as monochronic versus polychronic with the collectivist cultures tending toward the latter. The monochronic concept regards time as a scarce commodity to be rationed out; it is often dramatised by the use of whistles, bells, lights, or even gunfire, whereas in industrialised, mechanised societies, punctuality is highly important (Campa, 1951) . The polychronic view of time, which is more characteristic of collectivist societies, accords priority to the maintenance of personal relationships and treats time as flexible to do justice to one's human obligations. In the present study, the use of time was often a stumbling block on the way to establishing harmonious cross-cultural partnerships, and sometimes host families and taxi drivers were kept waiting for long periods 340
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Winter 2002 by the internationals unaware of different norms (and unaware too that taxi drivers in the United Kingdom charge extra money for waiting!). Rather surprisingly, given the negative image of Northern Ireland (due to the troubles), some of those from collectivistic cultures envied the Northern Irish lifestyle because they thought that problems were not compounded to the same extent as in the East by societal expectations and communal values; above all, people in Northern Ireland seemed to realise that "life was for living." The internationals felt that the Northern Irish had a considerable capacity for happiness and (unexpectedly) that they might be less lonely than the more collectivistic Easterners. The polarities of sadness and happiness are salient in relation to the dimensions of Collectivism versus Individualism. The great sociologist, Durkheim, showed that various types of society are implicated even in an apparently supremely individualistic act such as suicide. In less industrialised societies, solidarity is often mechanical (Gemeinschaft rather than Gesellschaft), and the parameters for friendship choices tend to be set by tradition or by families rather than by one's own choice. The Sri Lankans observed almost with envy that the locals, although close to their families, do not allow problems to ruin their lives and realise that "life is something we should enjoy in the short span of time." They even remarked that people in the host culture suffered less from loneliness than the Sri Lankan people:
They lead a comfortable and enjoyable life although there are some differences in values, attitudes and habits. Their life is . . . easy-going and relaxed. There is no difference in caste or creed among the Irish which hinders the development of any society.
It seems, therefore, that collectivism brings its own problems and does not necessarily constitute the "comfort blanket" that it is assumed to provide.
Finally, the internationals greatly enjoyed participating in rituals such as preparing Advent decorations and decorating Christmas trees. At first, some of those from non-Christian backgrounds felt uncertain about how to perform and welcomed gentle guidance; indeed, Hofstede (1984, pp. 115, 142) states that such rules and structuring of activities reduce internal uncertainty. Most of the students, both home and international, quite simply felt that they had developed as persons as a result of the project. An Irish undergraduate felt that if he could "talk to someone from a different country," he could "basically pluck up courage to talk to anyone." Another home student said, "People were very, very fulfilled at the end of the project. The relationships between people have become very strong and they are continuing to develop." A German undergraduate found that when seeking new friends, "I don't necessarily have to stick to the Internationals and it's better to set up contact with one or two of the locals." Hofstede (1984) in his study of HERMES found that the fourth dimension along which national cultures can be shown to differ systematically is that of Masculinity/Femininity. From an analysis of the literature, he shows that there tends to be a common pattern of male dominance, aggression, and assertiveness contrasted with female nurturance, sensitivity, and helpfulness. Men tend to rate advancement and earning as most important, whilst women's ratings are highest for interpersonal aspects of work, rendering service and the physical environment. In France, Great Britain, and Germany, female experts were almost as "masculine" as their male colleagues; in fact, the German female experts were the most masculine in their scores of any of the samples of women, showing an assertiveness that bypassed many groups of men in other countries. Masculinity was correlated with low Uncertainty Avoidance. On Hofstede's own Masculinity index, the countries involved in the present study line up as shown in Table 10 .
Masculinity and Femininity
In the present study, the gender issues were combined into one category which in terms of frequency of mention ranked third highest on the list (see Table  11 ). Hofstede's (1984) caveat about the ecological fallacy needs to be recalled here because the individuals in the present study could not be placed along the scale in the way suggested by Hofstede's table. The men in our Anglophone sample, be they from Ireland or the United Kingdom, showed themselves high in domestic prowess and consideration toward their families. They did not conform narrowly to sex role stereotypes, and their androgyny seemed to contribute to their happiness (see Hargreaves, 1979; Williams, 1979) . The observation of this modus vivendi gave rise to serious reflection on the part of students from more traditional societies where the high value placed on the virginity of women at marriage causes them to lead very circumscribed lives and makes them inhibited about even interacting with those of the opposite sex. One female student was deeply impressed by her male partner's compassion in seeking help for a sick animal in a zoo, having previously thought that "Westerners are hard-hearted and do not sympathise in such matters." Another found her partner to be "very gender-sensitive in a way that I have seldom encountered in males (or even females) back home." For the male sojourners, too, firsthand observation of role division within a family gave pause for thought and revision of formerly held role stereotypes, as the following Sri Lankan reaction to a local household shows:
My partner's wife did not do any cooking; it was handled solely by my partner. According to my culture, wives are in charge of all kitchen work, especially when visitors are present. I believe that my culture is male-dominated, whereas his culture encourages 342 
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Winter 2002 more independent and democratic family relationships where both partners have equal share and function. Hofstede (1984) states, "Socialisation means that both men and women learn their place in society and once they have learned it, the majority of them want it that way" (p. 180), and Robinson (1985, p. 15) remarks that merely telling students about culture verbally usually does not modify their attitudes. However, in the present project, the cross-cultural partnerships did lead the international students to question the received role models and move toward a more androgynous gender concept; but it remains an open question about what will happen when they return to their home cultures and find the traditional stereotypes still in place. Will the married ones avoid trying to change the gender divisions (the line of least resistance) or will they seek a new accommodation with their spouses?
ISS
Students' cultural attitudes were assessed before and after the carrying out of the six tasks by means of the ISS. The ISS findings will be summarised according to the five categories provided by factor analysis of the data (shown in italic below). Interaction Engagement. This dimension is concerned with feelings of participation in intercultural communication and behaviour in particular situations. In both international and home students, there was an increased uncertainty about whether they actually enjoyed interacting with people from different cultures (PFDC) and a tendency to become discouraged, sometimes avoiding contact. Although the home students were more sure than before that they were giving positive responses, the international students were less sure. A substantial minority of internationals, however, rejected the statement that they tended to avoid cross-cultural contacts. Both groups were less inclined than before the project to suspend judgement and by the end formed their impressions of PFDC relatively quickly. The percentage of internationals "strongly agreeing" that they enjoyed interaction increased from 72% to 77%.
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Respect for Cultural Differences. This dimension is concerned with how participants orient to or tolerate their counterparts' culture and opinion. The internationals were less strongly convinced at the end of the project that they were "open-minded" and were indeed perceived by 25% of the home students as narrow-minded. The international students had less respect afterward than beforehand for the values of PFDC and for the ways in which PFDC behaved; they increased in their conviction that their own culture was better than others and were less willing to accept opinions of PFDC.
Interaction Confidence. This dimension is concerned with how confident people feel in an intercultural setting. Both groups found it easier after than before to talk to PFDC, and the internationals increased in confidence that they actually knew what to say and that they could be as sociable as they liked.
Interaction Enjoyment. This dimension is concerned with positive or negative reaction toward communicating with people from different cultures. Both groups, but especially the home students, felt more strongly at the end than at the beginning of the project that they had a tendency to get upset and become discouraged in interaction with PFDC. In fact, one quarter of the home students strongly agreed that they were "useless" when interacting with PFDC. Not a single home student had endorsed this option at the inception of the project, so it is clear that feelings of inadequacy crystallised powerfully during its course. At the other more positive end of the spectrum, one quarter "strongly disagreed" that they were useless; no one had had the self-assurance to check the strongly disagreed option when the project began, so obviously many of them had gained in confidence during the programme. If we compare the 25% who felt useless with the 25% who felt not at all useless, it is clear that the reactions of these home students had become polarised. The internationals increased in confidence: The percentage rejecting the proposition that they were useless in interaction with PFDC increased by almost one fifth.
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Winter 2002 Interaction Attentiveness. This dimension is concerned with participants'effort to understand what is going on in intercultural interaction. By the end of the scheme, the home students felt more sure than the internationals that they were doing everything possible to obtain information about PFDC. The internationals had already endorsed this item very highly from the beginning, but at the end, they had become much less cocksure about it, and one third even thought themselves insensitive. This demonstrates that they grew in humility and self-criticism.
CONCLUSION
The project succeeded in bringing international and home students together and retained over 70% of them within the scheme until it finished, involving them in a series of activities that most of them claimed to enjoy and creating the optimum conditions for an intercultural encounter (cf. Cook & Selltiz, 1955) . Moreover, some of those human relationships forged during the programme proved durable well beyond its conclusion. The research provided insight into areas that are most specifically problematic for international students in our institution, and this knowledge will certainly be usable for university induction and training purposes in the future. In a more theoretical sense, it became obvious that the students in our study did not always conform to the positions laid out for their countries on Hofstede's (1984) four dimensions; their divergence may have something to do with their own personal profiles or with the development of their national value systems at home-perhaps a combination of both. It is at first rather chastening (though in line with comparable studies, e.g., Klineberg & Hull, 1979 ) that the ISS showed up some negativity, but culture provides identity, and in diverging from the normally accepted home pattern, international students may be forfeiting identity. They did feel a sense of loyalty toward their roots, and their patriotism was sometimes wounded by the ignorance of the locals about the sojourners' country. Obviously, there were certain respects in which the internationals believed in their own country's "superiority," for example, attitudes toward alcoholic drink, sex, child-rearing practices, overcasual forms of address, and the iconoclastic sense of humour in the host culture. They could not remain uncritical of the host culture and had to reject certain features of it, but this does not mean that they rejected everything about it. They felt welcome in the host society, and a Sri Lankan commented as follows:
One important feature of Irish culture is its receptivity to strangers. Societies and groups differ in the degree to which they are receptive to strangers and allow them the opportunities to be an integral part of the social process. The openness of Irish culture was evident in the way we were accepted by the people in pubs and other social gatherings. In no place and in no circumstances were we made to feel unwelcome in the host culture.
Few of the students remained immured in an attitude of hostility toward people from different cultures. On the contrary, they battled through culture shock and the apperception of different cultural practices and beliefs. They accommodated or adapted, particularly in relation to gender issues. In other words, they moved beyond the stage of denying the existence of problems and began to develop intercultural competence, defined as "the demonstrated ability to negotiate mutual meanings, rules and positive meanings" (Collier & Thomas, 1988, p. 108) . This not only alleviates the pain of cultural maladjustment for the internationals but also helps all individuals toward a higher level of maturity that steers them away from ethnocentrism and counterbalances the danger of cultural loss (Smith & Bond, 1993, p. 202) . It may help both home and international students to become better citizens of the world. Let us give the last word to one of our internationals:
The cross-cultural awareness programme has given me much opportunity to mix with people from the local culture and share my cultural experience with them. I have learned a lot about the history, habits, politics, family relationships and religious beliefs of the people in this country. I am happy that this programme has given me such a chance. 
